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InitiaLit-2 Samples
What is InitiaLit-2?

What is InitiaLit—-27

By Year 2, most children will be well on their way to reading independence. The InitiaLit-2 program
builds on the skills taught in InitiaLit—F and InitiaLit—1, with the focus shifting now to consolidating
children’s reading and spelling skills, working specifically on reading comprehension, fluency,
spelling, grammar and vocabulary.

In this sample pack, you will find lesson and activity snapshots and a brief explanation of the
resources that can be found in InitiaLit-2.
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InitiaLit-2 Samples
The four components of InitiaLit-2
Spelling

The four components of InitiaLit—2

InitiaLit-2 has four main components:

Spelling

Comprehension and Fluency

Grammar

Vocabulary, oral language and comprehension through a storybook component

Honp -

1. Spelling

This component reviews phoneme-grapheme correspondences and spelling concepts taught
in InitiaLit—1 and teaches the remainder of the advanced alphabetic code systematically and
explicitly. Children will also learn new spelling rules and morphological concepts.

There are 84 scripted lessons provided in the Spelling Handbooks, to be delivered three times per
week (approx 20-30 minutes per lesson). A set of PowerPoint slides accompany each lesson. The
lessons follow a similar format each time, providing children with regular revision and practice in
core skills.

The Spelling Workbook which accompanies the program is an integral part of the whole-class
spelling lesson. A class set (25 copies plus one for the teacher) of the Spelling Workbooks is
included with the InitiaLit-2 Kit. Additional copies may be purchased or downloaded from the
MultiLit Members’ Area.

Below is a small selection of the types of activities used in the Spelling component of InitiaLit-2.

Learning intentions are set at the start of each lesson, and words are reviewed for reading.

Lesson 22: Split digraph (bossy ‘e’)
words +ing

E Materials
For lesson
> Spelling Workbooks and pencils
> Concept Poster 10: Drop ‘€', add ‘ing’
> Whiteboard and marker

For small-group and independent work

Worksheets (download from MultiLit website)

Tricky Word Rainbow Writing: bought (download from MultiLit website)
Relevant books/readers for group reading

Any other ials for use in ated literacy activities

Today’s lesson

Teacher

Today we are going to read and write some words that have suffixes. We are going to
learn a spelling rule for adding the suffix /ing/ to bossy ‘e’ words. We will also learn a
new tricky word.

Activity 1: Review - reading words

Materials required: Whiteboard and marker

Teacher Students
° 1 Let's read some words with the bossy ‘e’ and some verbs
with the suffix /ingy.
2 Wite the following words on the whiteboard:
> dive > slide > cooking
> lifting > mixing > smie
> rake > reading
» sleeping > vote
OR
> invite » throwing > consume
» munching  » amaze > counting
» complete > explode
» speaking » singing

Note 1: The first set of words is easier than the second.
Choose words appropriate to the level of your children.
Note 2: Define any unusual or unknown words.

Lesson 69: Base words, prefixes,
suffixes review

E Materials
For lesson
»  Spelling Workbooks and pencils
> Whiteboard and marker
For small-group and independent work
Worksheets (download from MultiLit website)
Tricky Word Rainbow Writing: favourite, should, shouldn’t (download from
MultiLit website)
Relevant books/readers for group reading
Any other resources/materials for use in differentiated literacy activities

Today’s lesson

Teacher

Today we will practise reading and spelling words with different prefixes and suffixes.
We will also spell some tricky words.

Activity 1: Reading words

Materials required: Whiteboard and marker

Teacher Students

1 Let’s read some words with prefixes and suffixes.

° 2 Write the following words on the whiteboard.

> unwell » foxes > unfair
> toys > rebuild > painful
» playing > melting » reaches
> cheerful > runs > refill

OR
> redirect » reappearing » forgetful
» sandwiches » regrows > unknown
» meaningful » reapplying » replaying
» unhelpful  » publishes » elephants

Note 1: The first set of words is easier than the second.
Choose words appropriate to the level of your children.
Note 2: Define any unusual or unknown words.
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The four components of InitiaLit—2

Spelling

Children segment words into phonemes, and
transition to oral spelling using letter names.

Activity 3: Oral spelling of words with the sound /1/ using
the letters i’ ‘g’ ‘h’ as in ‘light’

Materials required: Whiteboard and marker

Teacher

Students

o1

Now, let’s practise another way to spell the phoneme /i/.
Write ‘igh’ on the whiteboard.

We can also use the letters i’ ‘g’ ‘h’ to spell words with
the phoneme /1/.

Which letters can we also use to spell the phoneme /1/?
Signal.

Remember, three letters making one sound is called a
trigraph.

Pgn

Let’s practise spelling some words with the trigraph ‘igh’
spelled i’ ‘g’ ‘h’.

The first word is ‘light’. | switched on the light in my
bedroom.

Say the sounds in ‘light’. Hold up a finger for each sound
you say. Signal.

children hold up
fingers as they
say /I/ /1/ I/

How will we spell the /1/ sound in ‘light’? Signal.
Spell ‘light’, using letter names. Signal.
Write the word on the board as it is spelled.

Pgh
g

Repeat Steps 2-3 with the following words. Put each
word in an oral sentence.

bright
high
night
slight

vvvy

Note: It will be worth pointing out that the letters ‘igh’

are often followed by a ‘t’ (fight, fright, bright, night,
sight). Children should be encouraged to look for spelling
patterns.

Tricky word spelling is included, highlighting the

regular and irregular parts of the word.

Activity 5: Spelling tricky words (remember)

Materials required: Spelling Workbooks and pencils; whiteboard and marker

Teacher

Students

1

We are going to spell a new tricky word.

O:2

Write ‘remember’ on the whiteboard. Say each syllable as
you write: re/mem/ber.

This word is ‘remember’. What word? Signal.

Use the word in context: | could not remember where

| put my shoes. Do you remember what happened at
school yesterday?

remember

Who can put the word ‘remember’ into a sentence?

Call on individual children to respond.

Provide a sentence starter if necessary, e.g., | remember
when ...

Clap the syllables

Let's clap the syllables in ‘remember’. Signal. re (clap)
mem (clap) ber (clap)

How many syllables? Signal.

Clap syllables in ‘remember’ several times together until
firm.

Note: Many people spell this word ‘rember’. The middle
syllable /mem/ is the tricky part of ‘remember’. Ensure
that children are able to hear each syllable clearly and that
they use their spelling voice to guide the spelling.

re (clap) mem
(clap) ber (clap)
three

First syllable
Underline the first syllable in ‘remember’. We spell the first

syllable with the letters ‘r’ ‘e’.
Spell ‘re’. Use letter names. Signal.

gy

Second syllable

Underline the second syllable in ‘remember’. We spell the
second syllable with the letters ‘m’ ‘e’ ‘m’.

Spell ‘mem’. Use letter names. Signal.

m e 'm

Third syllable

Underline the third syllable in ‘remember’. We spell the
third syllable with the letters ‘b’ ‘e’ ‘r’.

Spell ‘ber’. Use letter names. Signal.

PR

Spell the whole word. Say the tricky middle syllable
/mem/ in a loud voice. Signal.
Repeat several times until firm.

e m e
(said in louder
voice)/ ‘b’ ‘e’ r’

Children are taught spelling rules and conventions and given opportunities to apply them.

Activity 4: Writing words with ‘g’ saying /g/ or /j/

Materials required: Spelling Workbooks and pencils; whiteboard and marker

Teacher

Students

1

Ask children to open workbooks to Page 90.

To avoid distraction or working ahead, instruct children to
put their pencil on the desk until needed.
We are going to read and write some words.

Point to Part 1.

The ‘g’ in some words will say /g/ and in other words it will
say /j/. Remember the rule. Which vowels tell us to say
/j/? Signal.

If any other letter comes after ‘g’, we will say /g/.

e,y

Let’s read the words in the box together.
Ready. Point to the first word and read across.

children read

Os

words

You are now going to write the words in the correct

column.

If the ‘g’ says /g/, write it in the first column.

If the ‘g’ says /j/, write it in the second column.

Let’s do the first word together.

What word? Signal. gold

/g/ or /j/? Signal. 19/

Write it in the /g/ (first) column and circle the letter after ‘g’. children write
word in first

Remind children to attend to the letter after ‘g’. column and
circle ‘o’

4 Complete the rest of the words on your own.

Monitor children as they work to ensure they are spelling

the words correctly and putting the words in the correct

column.

Children read each list of words and check their spelling

against a whiteboard model.

6 Final review
Which vowel letters make ‘g’ say /j/? Signal. ‘e’ 7,y

Spelling Workbook

Part 1: Reading and writing words with ‘g’ saying /g/ or
‘9’ saying /j/

a. Read the words.

gold gym grub
giraffe gigantic gate
gull cage huge
go large twig

b. Write the words in the correct column. One of the words can go in both
columns.

‘g’ -/g/ (as in ‘gate’)

‘g’ - /i (as in ‘giraffe’)




InitiaLit-2

Samples
The four components of InitiaLit-2
Spelling

Children are taught morphology, including some suffix rules.

Activity 3: Writing words with prefix ‘re’

Materials required: Spelling Workbooks and pencils; whiteboard and marker

Teacher Students

1

Ask children to open workbooks to Page 84.

To avoid distraction or working ahead, instruct children to
put their pencil on the desk until needed.

You are going to spell some base words, and then add

the prefix ‘re’.

We spell the prefix ‘re’ with the letters v ‘e’

How do we spell the prefix ‘re’? Signal. re
What does the prefix ‘re’ usually mean?

Ask individual child to respond. (to do something again)

[» K]

Point to Part 1a.
The base word is ‘build’.

Now change ‘build’ to ‘rebuild’. children add
prefix ‘re’
4 What was the base word? Signal. build
Did you add a prefix or a suffix? Signal. prefix
Spell ‘rebuild’. Use your letter names. Signal. ‘re’bu
§g
Use word in context: ‘Rebuild’ means to build again. We
had to rebuild our home after the fire.
5 Point to Part 1b. The base word is ‘name’.
Now change ‘name’ to ‘rename’. children add
prefix ‘re’
6 What was the base word? Signal. name
Did you add a prefix or a suffix? Signal. prefix
Spell ‘rename’. Use your letter names. Signal. ‘re’’n’a’'m ‘e’
Use word in context: ‘Rename’ means to name
something again. | renamed my toy rabbit ‘Lucky’
because it almost got swept away when | dropped it in
the river, but | caught it just in time.
7 Point to Part 1c. Write the word ‘turn’. children write
‘turn’
Now make it ‘return’. children add
prefix ‘re’
What was the base word? Signal. turn
Did you add a prefix or a suffix? Signal. prefix
Spell ‘return’. Use your letter names. Signal. return
Use word in context: ‘Return’ means to come back
again. | returned to school after going on a long holiday
with my family.
8 Repeat Step 7 with the following words.

redo, reread, reuse

Part 1: Spelling words with the prefix re’

___ build

____hame

Activity 3: Writing verbs with the suffix ‘es’ or ‘s’
Materials required: Spelling Workbooks and pencils; whiteboard and marker; Concept

Poster 22: Suffix ‘es’

Teacher Students

1

Ask children to open workbooks to Page 115.

To avoid distraction or working ahead, instruct children to
put their pencil on the desk until needed.

We are going to add suffix ‘e’ ‘s’ or ‘s’ to words. There is a
helpful rule about when to add the suffix ‘e’ ‘s’ to words.

Write the following words on the whiteboard.

> fix

» miss
» punch
» rush

»  buzz

Underline ‘X', ‘ss’, ‘ch’, ‘sh’, ‘zz’.

If words end in X, ‘ss’, ‘ch’, ‘sh’, ‘zz’, we add ‘e’ ‘s’ to
help us pronounce the word.

If words end in any other letters, we just need to add ‘s’

Add the suffix ‘es’ to the words in Step 3.
fixes, misses, punches, rushes, buzzes

Read these words. Signal. children read

words

5 Point to Part 1 in your workbook.

Let’s write some words with suffix ‘s’ or ‘e’ ‘s’.
Qs Draw two columns on the board or use the workbook

slide. Label one column ‘suffix es’ and the other column
‘suffix s’. Above the ‘es’ column, write the letters ‘x’, ‘sh’,
‘ch’, ‘ss’, ‘zz’ to act as a prompt for the children. Above
the ‘s’ column, write ‘all other letters’.

7 Are we going to add ‘s’ or ‘e’ ‘s’?
We need to think about the letters at the end of the base
word to help us decide.

8 The first word is ‘munch’. The boys munch on their apple.
What sound is at the end of ‘munch’? Signal. /ch/
Spell ‘munch’. Use letter names. Signal. ‘m’ U 'n’ ‘e’
So do we add suffix ‘s’ or suffix ‘e’ ‘s’? Signal. ‘e’'s’
It ends with /ch/ so we add ‘e’ 's’. Write ‘munches’ in the children write
‘e’ ‘s’ column. Say the base word and suffix as you write. ‘munches’,
Use the word in context: She munches on a carrot. saying munch/

os

Write the words on the whiteboard each time and ask
children to check their work.

9 The next word is ‘throw’. | throw the ball.
What sound is at the end of ‘throw’? Signal. /o/
Spell ‘throw’. Signal. 1 hr ‘o’ 'w
So do we add suffix ‘s’ or suffix ‘e’ ‘s’? Signal. ‘s’
It doesn’t end with those special sounds, so write ‘throws’ children write
in the ‘s’ column. ‘throws’, saying
Say the base word and suffix as you write. throw/ s
Use the word in context: Jack throws his rubbish in the bin.

10 Repeat Step 9 with the following words. Use the words in

context each time.

» march-marches
They march around the room.
John marches to the beat of the music.

» read-reads
We read our books.
Kim reads her favourite book.

Part1: Spelling verbs with suffix ‘s’ or ‘es’

(all other letters)
suffix ‘s’

(x, sh, ch, ss, zz)
suffix ‘es’
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Spelling

Children write a dictated sentence using words with
target spelling patterns and current tricky words.

Children are explicitly taught how to break longer
words into syllables.

Activity 6: Sentence dictation
Materials required: Spelling Workbooks; whiteboard and marker

Teacher

Students

1 You are going to write a sentence.
Write the following sentence on the whiteboard, saying
each word as you write: My friend will eat the stew.

Say the sentence with me. Hold up a finger as you say
each word. Signal. My friend will eat the stew.

OR
Use the more difficult option: Did you renew / the book
that was / due in February?

Note: The forward slashes (/) show where the sentence
should be broken up for dictation.

children hold up
fingers as they
say My friend
will eat the stew.

° 2 Point to Part 3.
Listen to the first part of the sentence: My friend will ...

Say it with me. Signal. My friend will
Write it in your workbook and put your pencil down when children write
you are finished. Say the words as you write them. as they say My
friend will

Note: Remind children that this is not a copying exercise.
They should only look at the whiteboard model if they get
really stuck!

3 Listen to the last part of the sentence: ... eat the stew.
Say it with me. Signal. eat the stew.
Write it in your workbook and put your pencil down when children write as
you are finished. Say the words as you write them. they say eat the

stew.

4 Read your sentence to yourself. Check that no words
have been left out.

5 Let’s spell each word together using our letter names.
Spell ‘My’. Signal. My
Spell ‘friend’. Signal. e’ n’'d
Spell ‘will’. Signal. W
Point to the words on the whiteboard.
Correct any words you got wrong by crossing the word
out and writing the correct word above.
Spell ‘eat’. Signal. ‘e’‘a’ 't
Spell ‘the’. Signal. 1 h e’
Spell ‘stew’. Signal. ‘s’ e W

Point to the words on the whiteboard.
Correct any words you got wrong by crossing the word
out and writing the correct word above.

Make sure you have a capital letter at the beginning of the
sentence and a full stop at the end.
Monitor children’s work.

Part 3: Sentence dictation

Activity 4: Spelling words ending with ‘tion’

Materials required: Spelling Workbooks and pencils; whiteboard and marker

Teacher Students

1 Ask children to open workbooks to Page 126.

To avoid distraction or working ahead, instruct children to
put their pencil on the desk until needed.

(>} Point to Part 1.
You are going to spell some words ending with /shan/.

We are going to spell /shan/ with the letters ‘t’ i’ ‘0’ ‘n’ in
these words.

How do we spell /shan/? Signal. o’
3 The first word is ‘mention’.
What word? Signal. mention
Use word in context: Did | mention that it is my birthday
today?
4 Which letters do we need to add to make ‘mention’? Signal. 0 'n’
Now add /shan/ to complete the word. Say the letter children write
names as you write. ‘tion’ as they say
letter names
5 Spell the whole word: mention. Use your letter names.
Signal. ‘me’ 't
o n
6 The next word is ‘fraction’.
What word? Signal. fraction
Use word in context: We learn about fractions in maths.
7 Which letters do we need to add to make ‘fraction’?
Signal. 0o
Now add /shen/ to complete the word. Say the letter children write
names as you write. ‘tion’ as they say
letter names
8 Spell the whole word: fraction. Use your letter names.
Signal. frraet T
o
9 Repeat Steps 6-8 with the following words:
» caption
> suction
» action
» fiction
o 10 Point to Part 2. We are going to spell some more
/shen/ words.
We will write each syllable and then the whole word.
The first word is ‘station’. What word? Signal. station
Clap the syllables in ‘station’. children clap as
they say sta/ tion
Now write the first syllable: /sta/. children write
‘sta’
Write the second syllable: /shan/. children write
‘tion”
Write the whole word. Say the letter names as you write. children write

‘station’, saying
the letter names

as they write
Part 2: Spelling words ending in ‘tion’
First Second Third .
syllable | syllable | syllable | “ritethewholeword
a.
b.
C.
d.
e.
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Spelling

Posters are displayed in the classroom to reinforce new spelling rules and concepts.

ShOﬂ" UOWCI SOW)d bC{OFC 'HIC
fina/ COHSOHGH"'

DOUBLE the consonant
ruf) + ing

running
siHing winning swimming

MS& ‘k’ Wh&ﬂ 'H‘IC HCX'I' /eHer

‘7"‘7

Is e, y 'FOV‘ WOI"JS 'HIG'I'
haue H’C /k/ SOUHCI

8 ! &8

kettle kite

OH‘!CFW'S& use ‘c.

;o

CGVVO+ CM'}

A Frefix is a letter or
leHers added fo the
baginning of a base word

fo changa its maaning.

recharga

Silent letters are letters that

we can see bU"' can’+ hear.

Silent k Silent b Silent w
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Comprehension and Fluency

2. Comprehension and Fluency

In this component, children will be given explicit instruction in comprehension strategies and
how to apply them to different types of text. They will also have regular opportunities to work on
reading fluency through echo, choral and paired reading.

There are 56 lessons in the Comprehension and Fluency Handbooks, to be delivered twice a
week (approx 40-45 minutes per lesson). Each lesson provides detailed content as well as the
necessary examples, explanations, lesson structure and supporting resources.

A set of PowerPoint slides accompany each lesson. Texts may be read from the slides or from the
RAD (Read and Discuss) Reading Book. The RAD Reading Books also contain additional practice
passages with corresponding comprehension worksheets. A class set (25 copies) of the RAD
Reading Books, plus one extra for the teacher, is included with the InitiaLit—2 Kit. Additional copies
may be purchased. Posters summarising the various strategies are also included.

Below is a small selection of the types of activities used in the Comprehension and Fluency
component of InitiaLit—2.

Children are introduced to different text types (informative, imaginative and persuasive), and learn about the features
and purpose of different texts, in preparation for the teaching of comprehension strategies.

After reading and comprehension task

Materials required: Slides 13-16; RAD Reading Book (one per child); Comprehension
Task Sheet 3 (download); scissors, glue and pencils

Teacher

Students

° 1 Slide 13: Features of informative texts
Explain the following features of informative texts:

facts (something that is true)

headings and subheadings

photographs or real-life drawings

captions

text boxes

graphs, diagrams, timelines, maps

books may have a table of contents, glossary and
index

vYyvvyvvyy

Remind children that informative texts may not have
all these features and some texts may have additional
features.

Script

02 Slide 14: Labelled text features
Why do you think the text has a heading?
(Tells you the topic of the whole text)

children respond

Os Why do we have subheadings?
(Tells you what this section is about)

What are the other subheadings?
Ask children to point to and read the other subheadings.

children respond

04 What does a map tell you?
(Shows you where something is located, e.g., which
country or which street)

What does this map tell you?

children respond

° 5 What information does a photograph give us?
(Shows you what something looks like, in real life)

What does this photograph show us about a kookaburra?

children respond

° 6 What is a text box?
(A coloured or outlined box that gives extra information)

children respond

Slide 14: Labelled text features

Heading —— KooKaburra
Tels you the topic of ey heord o' a4 sours ke o gt e

o other birds fo stay awcy.

the whole text

Map s—

Where do kookaburras live?
K
we

Shows where

something is located

Subheading
Tells you what this
section is about

MuliLit Pty Ltd

ookabuera is not really laughing. The kookaburra's loud call is o warning

InitiaLit-2

Photograph
Shows you what
something looks like,
in real life

Text box

A coloured or
outlined box that
gives extra

information

-
MultiLit

Accompanying PowerPoint slide
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Detailed lessons provide explanations of specific comprehension strategies, accompanied by tailor-made texts
displayed on PowerPoints and in the RAD Reading Books.

o 3 Slide 20: Finding the main idea in text
Let’s see if we can find the main idea of this passage.

What is this passage mainly about? children respond

Use a think-aloud to guide children’s response,

eg.,

Remember that the main idea is what the passage is
mostly about. Let’s use our handy hints.

We might be able to predict the main idea from the title
and picture. What is the title? What can we see?

Sometimes the main idea is found in the first or last
sentence (select children to read the first and last
sentences). What do these sentences tell us?

Are any words repeated? (sleepy, koala/s, sleep, sleepiest,
gum leaves)

[>X Slide 21: Details
The main idea of this text is that koalas sleep a lot.

Each little fact or detail is about koalas needing a lot of
sleep. These details give us extra information about just
how sleepy koalas are and why they are so sleepy.

5 Think, Pair, Share
Work with your partner to find two little details in the text partner work
about the main idea that koalas sleep a lot.

If necessary, provide leading questions such as:
»  Where do they sleep?
» What does their diet have to do with their sleep?
(koalas sleep in gum trees; koalas eat gum leaves;
gum leaves do not give koalas much energy)

—Koalas

The koala is one of the sleepiest animals
on the planet. Koalas sleep much more
than we do. Koalas live

in gum trees and feed
on gum leaves. Gum
leaves do not give
koalas much energy
so they need to sleep
for most of the dauy.

Lessons provide opportunities for fluency development through paired, echo and choral reading.

During reading
0 Note: Children may read from the slides or the RAD Reading Book. If reading
from the book, discourage children from reading the next part so that they make a

prediction based on Part 1 of the text only.

Materials required: Slides 11-14

Teacher Students

o1 Slide 11: Getting ready to read
This is Part 1 of the text. We will read Part 2 in our next
lesson. This is an imaginative text. Remember, the
purpose is to entertain, so we need to read it with a lot of
expression.

2 Briefly remind children about punctuation. Ask children to
identify any punctuation marks and explain what we do
when we see them. A review of ellipses may be required.

o 3 Listen and follow along silently as | read. children follow
Model reading the text to the children. along silently
o 4 Slides 12-13: Echo reading
Let’s practise our fluency with echo reading. | will read children follow
a section out loud. As | read, | want you to follow along along silently
silently. When | finish, | want you to read the same section and then read
out loud together. text out loud

Note: Given the length of this text, you may choose to
echo read with a small section only.

During reading
0 Choose from the following options for working towards fluent reading:
» Choral reading from the slides.

» Paired reading using the RAD Reading Books, Page 19.

Materials required: Slides 8-10; RAD Reading Books (one per child)

Teacher Students
o 1 Slide 8: Working towards fluent reading - model
Let’s practise our fluent reading as we read ‘Recycle!’. children follow
Only do modelled reading if you feel the class needs that along silently

extra step. Otherwise proceed straight to Step 2.

° 2 Slides 9-10: Working towards fluent reading

Choose one of the following options:

»  Choral reading with the children from the slides. children read
together with
teacher

Or
» Paired reading using the RAD Reading Books, children read to
Page 19. their partner

Os Slide 14: Reflect
» Did | read words correctly?
» Was my reading smooth, like talking?
» Did I look for and use punctuation to help me read?
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Additional practice texts in the RAD Reading Book are accompanied by teacher notes to guide the session, and
worksheets to complete individually or in small groups.

nialit2

Imaginative toxt

«
cica passage  (Lossons 1-4)

niaLit2 RAD Raasing Book

Text and reading guide in
RAD Reading Book

Imaginative te;
What is an imagin:

Imaginative texts are stories. They have ideas
‘and characters that are ot real, The purpose of
imagi is to entertain us. Sometimes,

» Prob
» Seres of

Some stories have ilustrations

» Whatis a picric? Have you ever been on a picnic?
during storms’
» What type of text do you tink this might be? Why?

» Read carsfully and with expr

ression.
» Discuss the meaning of words you may not know.

After we read ...

Let's discu

What type of text s The Animal Picric? How do you know that it is not real?

What happened to interrupt the picnic?
How did the animas help each other?
What was the elephants’ good

4
ind a word in the story that means ‘scared'? (paragraph 2)
What can we learn from this story?

» Wite your own animal rescuie story.

Imaginative text
ractico passage (Lessons 1-4)

The Animal Picnic

Every year, animals big and small meet for the animal picnic. They
come by land, sea and sky. They creep and crawl, slither and slide.

They prowl, climb, hop, run and walk. They fly and swim from far
away to join in the fun.

This year, all the animals were very excited as they shared snacks
and stories with their friends. Suddenly, dark clouds appeared and
the animals rushed to find shelter from the wind and rain. Many little
creatures were afraid of the storm and began to shiver and shake.

The animal friends helped each other to survive the terrible storm.
Rabbits and wombats shared their underground homes. The littlest
creatures snuggled in the warm fur of the pandas. A mouse family
welcomed others into their hollow log. The clever elephants had
the best idea of all. They spread their huge ears to make a roof to

protect their friends until the storm passed. The animals would never
forget this picnic day and the kindness of their friends.
rom the MultLit website.
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3. Grammar

The grammar lessons accompanying InitiaLit-2 introduce children to a number of grammatical
concepts and useful terminology to help them better understand the structure of spoken and
written English.

There are 32 scripted lessons (and an extended final writing task) provided in the Growing
Grammar Handbook. A set of PowerPoint slides accompany each lesson. Lessons can be flexibly
fitted in across the year, with each lesson taking approximately 25-30 minutes. Each lesson should
be further consolidated using the short, guided writing activity (and worksheets) provided, as
grammar instruction is more effective when its application to writing tasks is directly demonstrated
to students.

Ensuring children have a firm understanding of the grammatical concepts covered will be generally
useful for reading and writing across all areas of the curriculum and will support the delivery of
other elements of the InitiaLit—2 program.

Children will be explicitly taught the key grammatical concepts shown below (along with
conventions for punctuating speech). Several of these concepts were introduced in InitiaLit-1
and are further developed in InitiaLit-2.

Nouns Noun groups Conjunctions

Proper nouns Verbs Regular and irregular past tense
Pronouns Adverbs Future tense
Adjectives Prepositions Speech marks

Detailed lessons introduce children to the Children apply newly learned skills in a dedicated
target concept, with examples provided in writing task.

accompanying PowerPoints.

Growing writin
Activity 2 What s an advers?

Slide 21

Materials required: Slides 7-9; whiteboard and marker

Link the use of verbs to children’s writing by asking them to write a description of what
Teacher Students people are doing in a scene.
o 1 Slide 7: Learning goals » Display the picture of a busy beach on

sandcastle, relaxing, drinking, swimming,

2 Slide 8: H do thi - ;
o i ow we o things eating ice cream, etc). Identify the base

When we do things, we can do them in different ways.

Display and explain the learning goals and criteria for Slide 21 (or use another scene). Discuss “& W”
success. what people are doing (e.g., building a ﬁf % ? m@

7k

For example, we could do them slowly or quickly, loudly V?rbs and list on the board (e.g., build, relax, «
or quietly. drink, etc).
3 Action time » Ask children to imagine they are persuading
Everybody, stand up quickly. children do someone how good it is to go the beach by
Now slowly turn around. actions explaining all the fun things they can do there.

Now say “hello” loudly. Model writing the beginning of a text, e.g.,
Now sit down quietly.

The beach is so much fun because you can do so many different things.
If you are hot, you can swim. If you are cold, you can lie in the sun.
You can play ball. Youcan ...

o 4 ‘Quickly’ and ‘slowly’ and ‘loudly’ and ‘quietly’ are words
that tell us how we do an action.
Write these words on the board.
We call these words adverbs.

What do we call them? adverbs »  Children can use this beginning (or write their own) and then complete the text

in an exercise book. Encourage them to finish with a strong statement (e.g.,
o 5 Slide 9: What is an adverb? Going to the beach is definitely never boring!)
Adverbs can tell us more about a verb. They add
information to a verb. They are adverbs.

Note: Any writing task necessarily requires children to integrate many aspects of
language use simultaneously. Although children are focusing on the use of verbs
in this task, they should not be discouraged from also using adjectives, adverbs,
prepositional phrases or other language features if they wish.

11
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Posters can be displayed in the classroom to reinforce new concepts.
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Initialit-2
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57-/ ) ns 7‘0

CK 7‘“/0 SﬁmltﬂCdS fo_gal/w.
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t IMUM’ Ice Cream,

P
(ﬂ:g
that caf s ot w

Motttie®

under the water

Jack wos o, [
ook o]y oo doun,

in the mud This cat is E

Mottt

Downloadable lesson worksheets allow children to revise and practise concepts in a guided session.
Differentiated options are provided.
O:2

Stop and hunt

Hand out Lesson worksheet 25a and a pencil to each child.

We are going to do a word hunt, looking for verbs,
adverbs and conjunctions.

Let’s begin with verbs. Work with your partner to find two

saying verbs in the passage. Circle them and then write
them in the box on your worksheet.

Script

children work

with their partner

to find two
saying verbs

Slide 18: Word hunt - saying verbs

Click to reveal the saying verbs in the passage.

Did you find them? Check your work.

Monitor students’ work.

_— |
Nom

e 8 |
MPussuge A- word Hunt!

The Deer
children check

work
Slides 19-22: Word hunt
Repeat with the following word types.

et now: whispered da softly 05 J9% oined her in
i
i
Quiet now” W

the long, ry 9105%

\
| ogether they s crept forward

‘ The children gradually roised their hea
A verb that tells us that something has already “‘
happened (hint: it might have the suffix ‘ed’).
»  An adverb with the suffix ‘ly’.
A conjunction.

ed just see over
- ihink see it 10K fmurmur s so that they could 1
>

Jing lazily on @ ot yelloyf
>

, nibbl —. o .
| et cod s En —
| stong, thintegs ¥ |

| wenes ot up. Tenitbonded awoy

Jy, the deer 10¢
Write the words that Jack said. Use speech marks. \ sudaerty
Optional: Slides 23-27 \
This passage can also be used to review other parts of \
speech. If desired, continue hunting for the following
word types. Remind children of the different grammatical
concepts if necessary and offer examples.

s amozing!” S vetol
hat was omazing” S hed Ada. We il R ewd‘

g
@
g
«Q
o
@
1
§
Q F

v

\
Two proper nouns

adverd |
f\:ym the suffix 1Y)

\
(Proper nouns name people and places. They have
a capital letter,)

\
\
Two noun groups

s
s into g
uall nOoyster, thy 4
o1 har, iy <OV the sang 1"
1 Vering the it 7ing materiq) many
OBt Pt g o S9N i g - NCTe
o esi
YoU have g pegyy, " OMYmor t

smooth
Ugh layers haye bumsu(:x

a
make jewolery, g
\
(Noun groups are words that go together with a

noun, e.g., the children, a bright yellow flower,)* \
» Apronoun

(Pronouns replace nouns, e.g., he, she.)"
» Three adjectives

(Adjectives describe a noun.)
A preposition

jack said
‘('fs‘:‘géeech ‘marks)

J‘ An adverpy
(Prepositions are little words that tell us where,
e.g., on, in.)

(with the 515 Iy)

| /
*Note: Proper nouns and pronouns are also noun groups,
but children are not expected to recognise this.
“Note: Children are not expected to identify the
possessive pronouns ‘their’ and ‘its’.

Mt |
Accompanying
lesson worksheets
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4. VVocabulary, oral language and comprehension

In InitiaLit-2, developing oral language, vocabulary and listening comprehension is addressed
through a rich children’s literature component. Detailed lessons are provided for 14 storybook
titles (and one poem). Two novel studies are included for use towards the end of the year.

There are three core sessions provided for each title (approx. 30 minutes per session). These
sessions focus on skills such as making predictions, story summarising, oral expression and
vocabulary development. A longer fourth session (which can be delivered over several days)
includes detailed writing tasks linked to each book’s structure and themes, as well as activities
to make connections between the book and other areas of the curriculum. The four sessions are
designed to be delivered over a two- to three-week period. The choice of books allows for the
exploration of different text types (imaginative, informative, persuasive, poetry).

The Storybook component also provides an authentic way to practise the specific comprehension
strategies being taught in the Comprehension and Fluency component of the InitiaLit-2 program.
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The story is reread and questions are asked
every couple of pages to help children practise
using comprehension strategies. Children

are guided to think about the structure of the

text they have just heard and summarise the

Sl important parts. Target vocabulary words are

Remin stucents trat Asrid e Awesome Archiot s buling four towers bl al the HelpulWords e then categorised into the four main parts of

children will lear during the year. Recall the grammatical categories of the towers and discuss where the new

vocabulary words belong. Place the words in the towers. s peeC h , u Si n g H el pf u | Wo rd TOWe rs.

Helpful words
[ Materials: Storybook 2 word cards (download from MultiLit website)

Nouns. Verbs Adjectives Adverbs

slither shimmering
towering
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Consolidation and small-group work

Consolidation and small-group work

Independent and teacher-led small-group activities follow the explicit lesson. These activities will
consolidate the skills taught in the lesson and provide further practice.

It is recommended that small group consolidation activities take place four to five times per week,
for 20-40 minutes per session, fitting in with the explicit teaching components of the program.

Children will have an opportunity to work in reading groups led by the teacher, practising their
reading skills, and developing fluency and comprehension.

Below is a snapshot of the worksheets, games and other activities that will be used for further
practice and consolidation. All supporting resources are included to download from the Members’
Area of the MultiLit website.
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Monitoring student progress

The assessment procedures in InitiaLit-2 will track student progress throughout the year. The
Screener, administered at the start of the year, establishes a baseline for all students. Ongoing
Progress Monitoring and Cumulative Review assessments will assist teachers in grouping
students and in the identification of children who may be struggling with their reading or spelling,
enabling them to put early intervention in place. to put early intervention in place. The program
provides detailed administration and scoring instructions, testing stimuli and marking guides.
Student response forms and teacher record forms are downloadable, along with the Class Record

data spreadsheet.

The Wheldall Assessment of Reading Passages (WARP) Kit is provided alongside the InitiaLit-2
Kit. Children can be monitoring regularly using this measure of oral reading fluency. The easy-to-
use benchmarks allow for the identification of children in the bottom 25% for reading.

Class Record data spreadsheet
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Additional resources and ongoing support

Additional resources supplement the program and assist schools and teachers in their planning
and implementation of InitiaLit. These include downloadable resources such as curriculum
documents and other templates for planning and keeping lesson records.

General parent information plus specific home reading information are also available as
downloadable resources, along with a student Home Reading Diary for each term.

Ongoing support is provided via email, phone and regular webinars throughout the year. A
dedicated InitiaLit Community Facebook group provides schools with another avenue of
accessing support, and the opportunity to connect with other schools Australia-wide using
the InitiaLit program.

Home Reading Diaries
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Find out more

For further information on InitiaLit-2,
visit www.multilit.com/initialit.

To purchase InitiaLit-2 and to
register for the two-day Professional
Development Workshop, download
an order form from the MultiLit
website at

www.multilit.com/initialit.

MultiLit


http://www.multilit.com/programs/initialit/
https://multilit.com/wp-content/uploads/InitiaLit-F-1-2_Order_Form_2019.pdf

